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During the last decade, Computer and internet assisted language learning has been

marching like anything in varieties of ways depending on need. As a result, it catered ample

opportunities for the learner to study English with the use of innumerable internet resources.

The advent of technology permits the learner to “talk” with each other and in multi-party

talk or polyconversations while being physically distant. The present study attempts to

explore pedagogical rationale for using chat rooms as language learning tool and how

chatting practice, and its Conversation Analysis (CA), can be useful for the students to

develop proficiency level. Chatting provides proper way to the learner to practice the new

structures with the goal of testing sociolinguistic appropriateness. Chatting provides an

opportunity to observe the interactions of native speakers around him.

This research paper aims at exploring how chatting helps the learner of language to

understand the role of culture in language. It also lessens the fear in learning the second

language. Chat activities promote the learner for active involvement and self analysis. The

learner has the opportunity to observe and evaluate language used by native speakers. It

provides the learner an opportunity to participate in a discussion. Research suggests that

there are a variety of benefits for learners engaging in synchronous CMC activities

including: high student participation; increased learner control; motivation; and

development of interaction -competence. Furthermore, the study analyses how blogging helps

the learner not only learning the language but also to enhance their creativity in writing of

the targeted language. Blogging, as a medium to be socially connected, helps the learner to
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acquire proficiency by identify some excellent expressions expressed by the language experts.

Finally, the study also discusses how to engage students’ reflective learning in English

writing through the Blog.

Key Words: Computer and internet assisted language learning, Conversation Analysis,

CMC, Blogging.

Introduction:

Technology contributes to the growth of language. The internet has
created more and more opportunities to study English using a wide variety of the internet
resources. Especially for the student whose first language is not English, these resources are
important. They provide him with the opportunities for using English (Kitao and Kitao
[1995]). During the last decade Computer and internet assisted language learning has been
marching like anything in varieties of ways depending on need. As the Internet grows, there
are more and more opportunities to students to study English using a wide variety of types of
Internet resources. Integration of technology into teaching pedagogy has changed the way
teacher used to teach and students used to learn. It has heralded a new era that is typically
learners centre.

One potentially useful internet activity for the language student is chatting. Some sites
on the internet are specifically intended for chatting. Chatting gives an opportunity to the
learner to practice the new structures with the goal of testing sociolinguistic appropriateness.
Chatting provides an opportunity to observe the interactions of native speakers around him.
When language learners acquire new lexical items and grammatical forms, it is vital that they
examine with their language helpers (native speakers they chat with) the kinds of changes
which would be made to the new language data as a result of changes in the context. Today’s
youth, even children, use messengers to kill or pass the leisure time. So the word “Chatting”
is very famous among them like plying game on computer. The advent of technology permits
them to “talk” with each other and in multi-party talk or polyconversations while being
physically distant. This research explores Pedagogical rationale for using chat rooms as
language learning tool and how chatting practice, and its Conversation Analysis (CA), can be
useful for the Student’s Proficiency Level. This kind of research can be executed within the
model of Computer-Internet-Mediated Discourse Analysis (Herring, 2004).

"Blog" is an abbreviation of "weblog,", used to describe web sites that maintain an
ongoing chronicle of information. The Oxford English Dictionary Online defines the noun
blog as, “2. A frequently updated web Site consisting of personal observations, excerpts from
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other sources, etc., typically run by a single person, and usually with hyperlinks to other sites;
an online journal or diary.”  Blogs range from the personal to the political, and can focus on
one narrow subject or a whole range of subjects. As blogs become more commonplace and
widely used tool, educators in recent years have begun to use blogs for teaching and learning.
Various researcher have been undertaken to assess the effectiveness of blog on learner
autonomy, enhancing writing fluency, potential place for completing assignments (Ward,
2004; Wu, 2005), posting class material (Johnson, 2004), and as a way to communicate with
bloggers outside the classroom (Pinkman, 2005).

Through CMC, language learners have the opportunity to communicate in meaningful
ways and to be exposed to contextualized authentic language, two factors described as
essential for the development of the communicative competence of learners (Luke, 2006).
While Krashen (1981) asserted that comprehensible input was both a necessary and a
sufficient condition for the acquisition of language, Ellis (1985, p. 161) sdid input and
interaction influence second language acquisition. He listed eight characteristics of input and
interaction which seem to facilitate rapid acquisition. They are:

(1) A high quantity of input directed at the learner.
(2) The learner's perceived need to communicate in the L2.
(3) Independent control of the propositional content by the learner (e.g., control over the
topic

choice).
(4) Adherence to the "here and now" principle, at least initially.
(5) The performance of a range of speech acts by both the native speaker/teacher and the
le arner (i.e., the learner needs the opportunity to listen to and to produce language used
to

perform different language functions).
(6) Exposure to a high quantity of directives.

(7) Exposure to a high quantity of "extending" utterances, (e.g., requests for

clarification and confirmation, paraphrases and expansions).

(8) Opportunities for uninhibited "practice" (which may provide opportunities to
experiment

using "new" forms).

The above mentioned factors facilitated by Interaction.  Interaction can involve a
range of speech acts, a high quantity of directives and extending utterances, and
opportunities to practice. Klein (1986, pp. 146-167) says that the more the learner
interacts, the more language he/she has an opportunity to learn, and the more language
he/she learns, the more input he/she can solicit in order to learn more language. At first,
the learner uses whatever non-verbal means and small amount of verbal language he/she
already knows.

Most of the learners produce language to be evaluated by the teacher, not for
expressing their ideas. Even non-native English speakers who are in an English- speaking
country might feel that they do not have enough opportunity to use English. They might



SRJIS / Hitesh D. Raviya(558-564)

NOV-DEC, 2013. VOL. II/IX www.srjis.com Page 561

prefer chatting on the Internet because it is less stressful than using English face-to-face.

"...the challenge for teachers often lies in moving students
away from a mindset in which English is something learned
through rote memorization for entrance exams, towards a view
of English as a living language they can use to communicate
with and learn about the world around them."

Muehleisen (1998: 69)

For language students who wish to be able to communicate in English, the
Internet provides an important opportunity to learn English. People all over the world get
connected through the Internet to share information, experiences, and opinions. Since it is a
natural resource (i.e. not a text-book created for the purpose of language teaching through
created dialogues), it presents real language. In chatting, basic textbook activities, like
introducing oneself or talking about the weather become authentic, because learners
constantly meet new participants. While using the Internet, learners have to read and write
in English. And it helps them acquire the language.

As Fritzler (1995) pointed out,

“ In general, to use the Internet is to communicate”
Anderson, (1995)

By chatting, learners become acquainted with the nature of conversational
language and at the same time it provides motivation to those learners who, due to their
shyness, do not perform well in the activities like role-play. A look at some of the
characteristics of spoken language given by Ronald Carter and Michael McCarthy in
Cambridge Grammar of English: A Comprehensive Guide will make it clear.

1. Sentences in the written sense are difficult to identify in spoken language.
What seems more important is the production of adequate communicative
units and the taking of turns rather than the transition from one sentence to
another.

2. Speech is marked by small units of communication often consisting of just
single words or phrases, rather than complete sentences. Like, Age? Where?
Why'? Who? ASL Plz? Wanna chat'? What u do? Job? Where work?

3. Speakers' turns, unlike written sentences, are not neat and tidy. The speakers
regularly interrupt each other, or speak at the same time, intervene in
another's contribution or overlap in their speaking turns. And any transcript of a
real conversation is much less tidy than the layout of a dialogue in a drama
script or in a course book for learning a language.
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4. Listeners are not just passive recipients. There are back-channel items (e.g. Mm,
Yeah,Hnunmm,Yah00000,grr888), by which listeners give feedback, and other
(normally supportive) responses (e.g. Right).

5. There are abandoned or incomplete structures (e.g. It was a bit enn ... A bit.).
'Incomplete' structures rarely cause any problem of understanding, and can be
collaboratively completed by others.

6. Ellipsis is common (e.g. [it] All looks great.). Ellipsis occurs when words
usually considered 'obligatory' (e.g. a subject for a verb in a declarative
clause) are not needed because they can be understood from the immediate
context or from the knowledge which is shared between speakers. For
speakers and listeners, there are no words 'missing', and what we call
ellipsis is simply an economical and sufficient form of communication...

The Oxford Dictionary Online defines the term blog as “2. A frequently updated web
site consisting of personal observations, excerpts from other sources, etc., typically run by a
single person, and usually with hyperlinks to other sites; an online journal or diary.” Blog is a
personal space where one can express himself and others can read, comment, and enjoy
others write up. Blog allows to upload photos, audio clips and video clips. The application of
blog in education has immense importance as it provides a real audience for students, it
provides extra reading practice for students, it encourages students to participate and above
all it creates online  portfolio of students written work. Blog creates  classroom environment
or learning environment outside the classroom. Particularly when they enable uploading and
linking of files. Three types of blogs have been described for use in English writing class by
Campbell (2003): the tutor blog; the learner blog; and the class blog. The tutor blog is run by
the tutor for the learner, and its purpose is to give reading practice to the learners, promote
exploration of English websites, encourage online exchange by use of comment buttons,
provide class or syllabus information, and serve as a resource of links for self-study. Learner
blogs are run by individual learners themselves. Learner blogs are best suited for English
reading and writing classes. The class blog is the result of the collaborative effort of an entire
class. It can be used for posting messages, images, and links related to classroom discussion
topics in English. Class blogs could also be used as a virtual space for an international
classroom language exchange (Campbell, 2003).

Since 1998, weblogs (or “blogs”) have gained increasing notice in the cyberspace
community, more and more foreign educators have applied this user-friendly technology to
classroom instruction and language learning (Campbell, 2003; Johnson, 2004); however, it
seems that relatively few English teachers have ever used blogs in an EFL writing class
around us. Implementation of Blog into classrooms has the following advantages:

 It Facilitating the Students’ Analytical Thinking Skills.
 It Provides students with the examples of Model writing for LEARNING.
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 It Allows Self-Expression with Self-Evaluation.
 It Allows Peer Review to Improve the quality of Writing.

 It gives an Open Space and for Purposive Writing.
 It Promotes Interaction between/among Students and TEACHERS.

 Interaction Motivates Writing.

In a Nut Shell, Chatting and Blogging are very versatile communication medium for
using in educational pedagogy.  These both effective tools have emerged as an effective self
learning tool. The attention is shifted from teachers to students. blogs become more and more
commonplace, educators in recent years have begun seeing the potential of blogs for teaching
and learning. Studies that have been published include research on blogging’s effect on
learner autonomy, increasing writing fluency, as a place for completing writing assignments
(Ward, 2004; Wu, 2005), posting class materials (Johnson, 2004), and as a way to open
communication with  bloggers outside the classroom (Pinkman, 2005). It must be noted that
by chatting learners can stay in touch with the language in use. Language teachers
can use chat in the classroom or can introduce students to chat so that they can go on the
Internet and chat individually.
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